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Purpose of the study
This study aims to explore the changes made in the way teachers
teach Greek as a second language after the Pandemic and how they
help students interact with their environment, utilizing their language
repertoire and the educational material to meet their learning needs.
Do teachers (co)create
translanguaging spaces in
the teaching of Greek as a
2nd language after the
schools’ closure due to
the Pandemic?

How do teachers use the
physical and the internet
space in the teaching of
Greek as a 2nd language
after the schools’ closure
due to the Pandemic?

What printed and / or
digital educational
material do teachers use
in teaching Greek as a
2nd language after the
schools’ closure due to
the Pandemic?

What teaching practices of
teaching Greek as a 2nd
language do teachers use
in their lessons after the
schools’ closure due to the
Pandemic?

Purpose of today’s talk
Presenting what school teachers are dealing/
facing/coping in preparatory sessions to move from a
culturally responsive teaching to a culturally
responsive leadership (and vice versa) while
acknowledging the complexity of issues school leaders
face related to multilingual education

Background

From Culturally responsive teaching to
Culturally responsive leadership…or vice
versa?
Culturally responsive teaching seeks to unearth and explicitly
describe ways in which teachers address the unique learning needs
of minoritized learners (Khalifa et al., 2016).

Creating inclusive school environments acknowledge differences,
reflect ethnic and cultural difference in the school curriculum,
support the development of critical thinking and actions that
empower students and their parents (Riehl, 2000).

Do not underestimate
your superpower
…unless promoted by the school leader,
implementation of cultural responsiveness can
run the risk of being disjointed or short-lived
(Khalifa et al., 2016).
School leadership is “an important concept
internationally in addressing increasing
migration-led diversity” (Faas et al., 2018, p.
459)

A new guidance tool for school leaders as an aid to deal with complex issues related to multilingual education (Kirss et al. 2020)

Not second and/or foreign language teaching and
language, but simply translanguaging pedagogy

It refers to the way emergent bilinguals communicate and
make meaning through the intermixing of their various
linguistic repertoires (Hornberger & Link, 2012).

‘multiple discursive practices in which bilinguals engage in order
to make sense of their bilingual worlds’ (p.45, García, 2009).

Translanguaging and
schooling have gone
through a bumpy ride

Historically, schools implement language
policies aiming at the enforcement of the state
language and at the homogenization of
linguistically diverse populations (Busch,
2014).

Usually, schools are traditionally rooted in a
monolingual habitus and deploy a highly formalized
language regime prioritizing standardized languages,
despite education speakers’ complex translocal
repertoire (Gogolin, 1994).

Teachers are often less enthusiastic about the use of
translanguaging, especially if they tend to operate
with a monolingual orientation (Child, 2016; Heugh,
2015; Probyn, 2009, 2015).

From CALL to MCALL
CALL means “learners learning language in any context with, through, and around computer
technologies” (Egbert, 2005, p.4)

The core goal of today’s CALL is to identify ways to optimally use existing technologies in language
education (Chen et al., 2021).

“…since CALL does not exist in a vacuum, it is impacted both by technological developments as well
as by developments within didactics and linguistics” (p. 307 Buendgens-Kosten, 2020).

MCALL is the study and practice of language learning with digital media in non-monolingual
contexts or settings or using non-monolingual media (Buendgens-Kosten & Elsner, 2018).

Context

Preparatory classes
These are classrooms in which students with diverse translocal linguistic repertoires
learn together the target language.
These classes were traditionally assigned ONLY to permanent teachers.
T4: “…I don’t want to be mean, but permanent teachers don’t actually teach DRASE
teaching periods, they usually do something else, during those periods, I mean, there
are permanent teachers that have 10 to 12 teaching periods for DRASE program (per
week), which are totally lost…”

…moving from DRA.S.E./ΔΡΑ.Σ.Ε. to
DRA.S.E.+/ΔΡΑ.Σ.Ε.+
• Started at 2015-2016

• Co-funded by the Ministry of Education, Culture, Sports and Youth and the
European Social Fund
• Promotes and enhances children's equal access to education
• Include preparatory classes

• In 2021-2022, reached 170 school units, reaching almost 25% of the student
population.
(DRASE+ Guide, 2021)

The division of periods and the division of children into groups.

Preparatory
classes and
school leaders’
responsibilities

The provision of diagnostic tests and the questionnaire for parents / guardians.
The use of support and training material.
The application of the curriculum.
The participation of teachers in training activities.
Children are taught all four language skills.
Children have learned the basic vocabulary per thematic cycle.

There is cooperation of the teacher of remedial teaching with the general class teacher.
A portfolio is kept for each child.
The teaching time that is allocated and is utilized to the maximum used exclusively for
the teaching of Greek as second language in children with an immigrant biography.

DRASE+ Guide, 2021

There is a fixed teaching space, where it is offered.

What is now available in Cyprus’
for all preparatory classes?
1. Specialised curriculum (teaching Greek as a
second language)
2. Translated forms – communication with
students’ family
3. Textbooks for A1 level
4. Moodle platform with teaching material
5. Teachers’ professional development network
6. Afternoon, optional training sessions
7. …

Μethodology

2 towns

7 schools, 2
more to go

An ongoing process
15
participants, 4
more to go
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Photographs
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Participants
Studies

Teaching experience

Teaching experience in
preparatory classes
Employment type

Bachelor
Master (other)
Master (relevant)
1-5
6-10
11<
First year
2 or 3 years
4 or 5 years
hourly wage employee
οne-year contract employee

3
10
2
5
4
6
10
3
2
7
6

permanent employee

2

Results

(a) Valuing students’ languages and cultures

Do teachers (co)create translanguaging spaces
a)
in the teaching of Greek as a 2nd language after
the schools’ closure due to the Pandemic?

(a) Valuing students’ languages and cultures

Do teachers (co)create translanguaging spaces
a)
in the teaching of Greek as a 2nd language after
the schools’ closure due to the Pandemic?

Do teachers (co)create
translanguaging spaces in the
teaching of Greek as a 2nd
language after the schools’
closure due to the Pandemic?

(b) Modelling translanguaging

T2: “…both at school and from my own experience…and due to the fact that I have a friendly
relationship with them, especially the younger ones, I am trying be part of their lives,
meaning, I will ask how do we say this in Russian? How do we say this in Arabic? (…) of course
I will speak in Greek, since this is what they are learning, but I am not absolute, I want to hear
their language, I will tell them I want to hear your language, I want to hear Greek too, I
respect it, the same way he/she will respect mine which I will eventually will have to
teach it to him/her…(…) it is helpful it is like a game, it will also benefit me, since as
teachers, we need to know some wordsto interact with those children who have zero
knowledge of Greek.

(b) Modelling translanguaging

Do teachers (co) create translanguaging spaces
in the teaching of Greek as a 2nd language after
the schools’ closure due to the Pandemic?

Do teachers (co)create
translanguaging spaces in the
teaching of Greek as a 2nd
language after the schools’
closure due to the Pandemic?

(c) Providing authentic opportunities for
multilingual communication

T9: During the lesson, they speak Greek, they try to speak Greek. They do, they do not use
other languages to communicate with me, we have children from Georgia here…some
children use English but they do not use it when they are speaking to me, so they try to
communicate in Greek in any way possible. That is all. Among themselves, they use
Georgian for example, because I listen to them using Georgian or even English, some of
them. However Georgian is the most common among their conversations.

Do teachers (co) create
translanguaging spaces in the
teaching of Greek as a 2nd
language after the schools’
closure due to the Pandemic?

(d) Inviting two-way translation

T3: for example, let’s say I have students who only speak Russian. I try to have inside my class,
a child, that knows some English, a bit of Russian, so that he or she will translate for me. I also
use my mobile phone sometimes, to translate a word, or for the pronunciation you know, but
mainly I try to have another child that can translate yes…and I believe that they both win.
Both of them develop skills .
Ν: How do you know that?
T3: (…) how shall I explain this….being able to understand is one thing, being able to
explain something is on the top of the comprehension list, right? So first of all he/she
understood it, and second he/she was able to explain it, this he/she definitely completed that
task…

Do teachers (co) create
translanguaging spaces in the
teaching of Greek as a 2nd
language after the schools’
closure due to the Pandemic?

(d) Inviting two-way translation

T11: I always talk to them in Greek (…) Standard Modern Greek ehm……ok
sometimes I admit I have the Greek Cypriot dialect pronunciation…children mainly
speak Greek, sometimes they try to use some words in English but I ask them to
use Greek, so they know, they got used to use Greek, they do not use…very rarely
they use some words in English and I will say oups, we are here to learn
Greek, so they get back to Greek…
Τ15: we will translate some words in Arabic using our phones…

Do teachers (co) create
translanguaging spaces in the
teaching of Greek as a 2nd
language after the schools’
closure due to the Pandemic?

(e) Composing dual-language texts

T8: Hmm…no, their proficiency level is quite good, as I told you, even
the diary we keep, this is their diary, its their secret diary, we write in
here, they write to me about whatever they want, even in this one, I
told them, you can write as you wish, write it and I will translate it
…they are not using it (meaning their mother tongue) not the young
ones, neither the older ones. (…) I believe they are not very fluent in
their language, because I told them, use it and I will translate it ,
they don’t.

Do teachers (co) create
translanguaging spaces in the
teaching of Greek as a 2nd
language after the schools’
closure due to the Pandemic?

(e) Composing dual-language texts

Τ10: (…) I have a student who does not speak Greek at all… she has a page, which she uses for
Polish, whatever we say, and she uses another page to write in Greek, , this was hers idea, and
it helped her a lot, she learned how to read faster, ok obviously there are words, she does not
know, and she is embarrassed to talk (…) this is something that helped also another child that
came on the middle of the school year, she just arrived from Bulgaria, she writes in Bulgarian,
In English, some words in Greek on the side, I do not know whether it helps them learning –
wise, but from my experience, it gives them a lot of confidence, to keep writing sentences,
meaning, that I may need to use google translate but these are other forms of
communication…

Do teachers (co)create
translanguaging spaces in the
teaching of Greek as a 2nd
language after the schools’
closure due to the Pandemic?

(f) Connecting students with bilingual or
multilingual audiences

• Τ15: They really like it yes, meaning they feel like , this is my assignment, you
put it on display, yes, they will rush to finish, it is a motive, to finish a project, so
that they will put it on display.
• T4: we created together these display signs, τfor example they know that they
will create something to put it on display today, mostly it is art…(…) ehm, yes they
like it, we will draw the fruits, we will be extra careful and make them really really
beautiful, you know…

What digital educational
material do teachers use in
teaching Greek as a 2nd
language after the schools’
closure due to the Pandemic?

(a) CALL PRACTICES with evident multilingualism

Τ11: …well there are a lot of online games, we usually play them at the end, so
that children an play a little bit, which are, we use…we use the interactive board,
they come here, each one, one by one, they find the answer, each one may chose
his/her answer and write it on their personal boards, so one chooses the answer
on the interactive board, and the rest have already written the answer on their
boards, so I can assess everyone at the same time who was right and who was
not…but of course there are a lot of apss for teaching and learning Greek.
Quizlet for example.

(b) CALL PRACTICES with no evidence of multilingualism

What digital educational material do teachers
use in teaching Greek as a 2nd language after
the schools’ closure due to the Pandemic?

Conclusion
Provide a brief summary of your presentation.
Remind the audience what you covered in the previous slides.

Ideas to share and discuss
Teachers of this study reported directly or indirectly that they do not acquire the knowledge
on what technological uses to use and how. They also expressed unawareness whether the
use of multiple languages or the use of Greek Cypriot Dialect should be present in the
classroom.

Adopt a “beginner’s mind” approach when helping
teachers and eventually students.

Focus first on relationship, then the engagement
process, and eventually on collecting assignments and
curricular work.

Ideas to share and discuss
Identify unnecessary barriers to learning.

Ideas to share and discuss
Take the time to test the learning experience.

Ideas to share and discuss

Exclude practices which
present equity challenges for
students.

Projects utilizing reading pens to add acoustic information in multiple languages to a
picture book (e.g. Chameleon reader or PENpal Audio Recorder Pen)

MCALL for all, yes for all!

Projects utilizing tools that apply various technologies such as virtual reality tours, 3D
models, simulations and many more (i.e. thinglink, toontastic and many more)

MCALL for all, yes for all!
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